This study investigates the impact of HEdPERF on students' satisfaction and academic performance in Ghanaian private universities, with students' attitude towards learning as a mediator. The study was conducted on a total of 600 students selected from 6 private universities in Ghana out of which 421 responses received were useable representing 70.16% response rate. Purposive and convenience sampling techniques were adopted in selecting respondents. Questionnaire was used to collect data. Explanatory research design was also used. Stata version 13 and IBM Statistical Package for Social Sciences version 20 were the software used in data analysis. The study made use of Structural Equation Model (SEM) for data analysis and explored direct, indirect and total effect relationships. Confirmatory Factor Analysis (CFA) was used for data purification. The research found that HEdPERF has positive and statistical significant relationships with students' satisfaction, attitude towards learning and academic performance. Attitude towards learning also has positive and statistical significant relationship with students' satisfaction and academic performance. As regards the mediation effect, attitude towards learning partially mediates between HEdPERF on one hand, and students' satisfaction and academic performance on the other. This means that managers of Private Universities should consider service quality effects on students' satisfaction and academic performance with and without attitude towards learning in their strategic management.
Introduction
The higher education sector is becoming increasingly competitive and is characterised with the presence of domestic and international educational institutions, varied forms of institutional collaborations, and students with higher levels of expectations [1] . At present, higher education has a feature of commercial competition forced by economic factors emanating from the development of global education market and reduction of government funding. The higher educational institutions need to work with industry values in the skills and abilities required from graduate students as well as students' feelings about their educational experience. [2] found that higher education sector plays an increasing role in the development of national economies. For private tertiary institutions to remain relevant to this commercial competition era, customer-orientation is most desired. Students are considered as the most essential component in quantifying quality in higher education [3] . Students serve as brand ambassadors, projecting the quality of an institution to the society. The concept of consumerism, customization and customer satisfaction influence higher education, and therefore higher educational institutions have no option but to accept students as customers. Hence, it is meaningful to consider students as brand ambassadors for knowing about service quality in higher educational institutions [3] .
This study focuses on students' satisfaction and academic performance because these constructs play a significant role in churning out graduates who are potential great leaders and the required labour force for a country's economic and social development [2] . In addition, different student segments are likely to exhibit different degrees of satisfaction and academic performance due to varied attitude towards learning. This is particularly significant in the context of private higher educational sector where anecdotal evidence suggests that a greater number of students make their educational decisions on their own. In this regard, this study has the main objectives to investigate the contribution of specific dimensions of HEdPERF (Higher Education PERFormance) in improving students' satisfaction and academic performance, and also how attitude towards learning mediates HEdPERF on one hand, and students' satisfaction and academic performance on the other.
Literature Review and Hypotheses

Introduction
The provision of outstanding service quality is generally recognised as a vital business requirement. Service quality is not just corporate offering and a competitive weapon, it is also an essential corporate profitability and survival tool.
However, service quality within the service sector has remained a complex concept. The high growth of the educational market has called for a comprehensive service quality measurement scale for higher education. In response to this, [4] developed HEdPERF (Higher Education PERFormance) out of SERVPERF model. The main purpose of HEdPERF scale was to measure service quality spe- 98 Open Journal of Social Sciences cifically in the higher education sector to understand students' points of view to improve educational service delivery. [5] used HEdPERF scale on Indian Pharmacy education and concluded that there are 4 factors that measure service quality. The factors are non-teaching aspects, teaching aspects, access and reputation. [6] also used HEdPERF scale in a study and concluded that the most significant quality dimension for measuring the quality of services in higher education institutions is "access". These authors suggested that the indicators of the HEdPERF scale should be grouped into access, reputation of the Higher Education, non-academic dimension, academic dimension, space, and study programmes. [2] have indicated that HEdPERF scale dimensions influence students' satisfaction and this in turn influences the image of an institution. [7] have emphasised that students' service quality perceptions about higher education institutions indicate a significant difference according to year of establishment of the institution, in terms of the sub-dimension of the institution's image, programmes and physical facilities. [8] adapted HEdPERF scale in a study and concluded that there are different points of view between students and professors regarding the quality of the higher education institution research. These authors concluded that "reputation" was the dimension that revealed greater dissatisfaction among students and professors.
Service Quality and Customer Satisfaction
Service quality has emerged to be an all-encompassing strategic force and important strategic tool for management researchers and industry practitioners.
Many researchers have developed different service quality measurement scales for varied sectors. It is not also difficult to witness a number of opinions on how to accurately measure service quality to understand its essential antecedents and consequences for improving quality to achieve competitive advantage that can impact on satisfaction and higher academic performance. In line with the thinking of [9] , an essential part of any academic research is to review the academic literature with scholarly interest to make contribution to such an academic debate. Table 1 shows some scales that have been developed to measure service quality in different industries.
The predominant service quality scales used by many researchers and industry practitioners are the SERVQUAL [10] and SERVPERF [12] primarily because of their generic application. In the study by Silva et al. (2017) , SERVQUAL scale has been used or mentioned in 495 articles with the oldest article back from 1988 and the most recent article dates from 2016. However, the SERVQUAL and SERVPERF service quality performance indicators as adapted in higher education sector tend to measure activities rather than measure the quality of students' educational experience [16] . To [4] , the generality of the SERVQUAL and SERVPERF scales is still hazy when they are applied to service quality at higher education institutions. As a result, Abdullah has developed a new measurement used HEdPERF scale to measure service quality but they remain few when compared with SERVQUAL and SERVPERF [17] . It is therefore interesting to undertake research on HEdPERF scale on Private University students' satisfaction and academic performance to meet academic interest and managerial performance. In this same regard, the mediating role of attitude towards studies is necessary for consideration in terms of academic and managerial pursuit.
Most of the research works in higher education institutions have produced confirmation that service quality leads to students' satisfaction [18] [19] but review of literature highlights the inherent challenges in measuring service quality and customer satisfaction. Fundamentally, most of the models of customer satisfaction often compare students' expectations to the observed service quality experience that are known as service quality gap. However, available evidence clarified that the application of performance minus expectation has given positive effect to students' perceptions of service quality and with that, service quality directly affects students' satisfaction. Notwithstanding, higher education institutions offer high service quality in all aspects in order to gratify students who are their major customers. This is so because satisfaction has been revealed as the customers' gratification feedback and service excellence is noted as the key performance measurement for excellence in the education industry. Overall perceived service quality is a preliminary to contentment and it is also a major prerequisite for creating and maintaining students' satisfaction and retaining them [20] . It has also been found that there is continuous growth in the study of service quality and customer satisfaction as the background of customer behavioural intentions. This paper is influenced by the fact that service quality does not on its own lead to satisfaction [21] and higher academic performance, but can be affected by students' attitude towards learning. It is appreciated that ser- [22] .
[23] revised the SERVQUAL measurement scale and analytically tested the health care service of Chiropractic Care to find the correlation between service quality and patients' fulfillment. The findings indicated that service quality should be treated as a precursor of customer satisfaction. [24] studied customers of fast-food restaurant in America and Latin America and found that cultural background had a relationship between service quality and customer satisfaction. [25] have also found that service quality and customer satisfaction had a very high correlation.
In the work of [26] , service quality is important factor for satisfaction among youngsters in Private Colleges in Faisalabad, Punjab and Pakistan. In their study, all the perspectives of service quality were found to be positively correlated but empathy showed negative relationship with service quality and customer satisfaction. These studies point to the fact that service quality positively affects customer satisfaction. The study has hypothesized that: H 1 : Service quality positively and significantly affects student's satisfaction.
Students' Academic Performance
Students' academic performance measurement has received considerable attention in different research works and has become a challenging topic in academic literature. The students' academic performance plays an important role in creating the finest quality alumni who provides material support and play ambassadorial role for academic institutions. Good academic performance can lead to lower marketing cost, enhance opportunity for brand extension and increased market shares. Academic performance can also promote favourable word of mouth and greater resistant among loyal students to competitive strategies which can lead to lower levels of price sensitivity among students and parents.
Students' academic performance is also an important antecedent to the design and implementation of academic policies which aim to improve quality in education by changing attitude of students towards learning [27] . However, despite tremendous interest in students' satisfaction and academic performance, very little empirical research has explored how these constructs are affected by service quality dimensions.
Many research works measure students' academic performance by using Cumulative Grade Point Average (CGPA), Grade Point Average (GPA) or the latest results as a convenient summary measure of their students' academic performance. Some researchers have argued that, the GPA gives a better measurement insight into the relative level of performance of individual and different group of students. Other researchers assessed the performance of students through the previous year's results or an outcome of a particular course [28] [29] . This approach treats the measurement of students' academic performance as an event.
Students' academic performance can be better looked at as a continuous process Several studies have been conducted to find out the factors that affect academic performance of students. Some researchers have demonstrated that students' academic performance depends on factors like psychological, economic, social, personal and environmental factors. [15] has indicated that the most significant factor with positive outcome on students' academic performance is competence in English as it builds students confidence. [27] have found that academic activities of students, perception of their adapting strategies and background qualities have connection to their compound scores. [30] have noted that students' academic performance relies on socioeconomic variables such as students' participation in class, family pay, teacher-student ratio, presence of qualified teachers, and gender of the student.
A number of research works have also focused on factors that affect students' academic performance in higher education. [31] examined the relationship between college experience and academic performance among minority students in American higher education. The authors found that some background variables such as adequate financial resources positively associated with students' academic performance. They also found that academic and social integration variables impacted on students' GPAs. [32] conducted research to examine the role of satisfaction in the performance and retention of fresh students in Mississippi State University Pathfinders Survey. The results of the ANOVA indicated that five out of six satisfaction dimensions were significantly associated with students' academic performance. Students who had higher satisfaction were performing better academically in comparison to those who reported lower satisfaction. This study also suggests that service quality can affect academic performance. Hence, this study hypothesis that: H 2 : Service quality positively and significantly affects academic performance.
Attitude towards Learning Relationship with Academic Performance and Satisfaction
The behavioural theory used in the review of attitude towards learning relationship with academic performance and satisfaction constructs is based on the theory of reasoned action and theory of planned behaviour. The theory of reasoned action is about the relationship between the attitude and behaviour. According to [33] , human usually behave in a conscious manner, considering all available information. Explicitly or implicitly human also take the implication of their actions into account. Human attitude affects behaviour through one decision-making process which is done carefully and reasonably. Theory of planned behaviour explains that attitude towards behaviour is affected by the belief that the behaviour will lead to the desired or undesirable results. Perceived wards specific behaviours, subjective norms, and perceived behavioural control interact and becomes a determinant for the intention, which in turn will determine whether the behaviour or action can be done. In the moderating role of attitude towards learning, service quality relationship with academic performance and satisfaction can be influenced in line with behavioural theory.
Several scholars have attempted to define the word "attitude" in different ways, however, there is no agreed definition so far for attitude. [34] claimed that attitude of a person is positive or of negative attributes to anything. [35] defined attitude as a person persistent way of behaving in a particular way. [36] has given new dimension to attitude concept by dividing into three elements, namely:
cognitive, evaluative and behavioural and they all work together. An attitude is a relatively enduring organization of beliefs, feelings, and behavioural tendencies towards socially significant objects, groups, events or symbols [37] . The attitude towards learning, reflecting the model of attitudes, is understood as beliefs, thoughts and opinions about learning in it, emotions and a relationship towards learning built upon feelings, and a tendency to behave in accordance with favourable and unfavourable experiences with learning [38] . Attitude on the other hand is defined as the like or dislike of a course or subject. [34] and [39] also viewed attitudes as an expression of inner feelings that reflect whether an individual is favourably or unfavourably disposed to some "attitude object". An attitude is an internal disposition to evaluate in positive or negative terms an object, which is accompanied by affective, cognitive, and behavioral responses [40] .
Some researchers have examined the role students' study habits and their attitudes towards learning have on academic performance. [41] have scrutinized the value of inculcating proper study habits in students, to help achieve a higher academic performance and found that study habits and students' performance had a very positive relationship. This indicates that students' academic performance can improve only when they develop proper learning habits. [42] have found that non-cognitive factors like study habit, skill and study motivation, among other attitudinal constructs, accounted for incremental variance in academic performance beyond standardized tests and previous grades. Similarly, [32] found a significant and positive relationship between academic achievement and study habits. Their study further revealed that habits such as reading, concentration, note-taking and preparation for examination also have a positive and significant relationship with academic achievement. In the study of Sarwar, Bashir [43] , it came to bare that a significant correlation between academic performance and student attitudes exists. This study therefore hypothesized that: Learning is an individual action which confronts the learner with the risk of going to an unknown place in the end. For most of the teachers, a good student is the one who is eager to learn and has positive attitudes towards learning. According [44] , a student who is motivated to learn become more satisfied and Open Journal of Social Sciences tend towards the thinking skills. Learning is basically an individual performance.
For that reason, positive or negative attitudes towards learning are valuable for the success of every learning situation. Attitude is a tendency which is attributed to individuals and creates ideas, feelings and behaviours about a psychological object in an orderly manner [45] . While the positive attitudes serve a better comprehension for the learners, attitude towards learning makes students more open to learning, increases their satisfaction from learning and enhance their academic performance. However, it is important that the intrinsic motivators of the learner, such as satisfaction, high academic performance, and the learners' sense of wonder all support the process of learning. This study hypothesized that:
Attitude towards learning has positive and significant relationship with students' satisfaction.
Attitude could be defined as a consistent tendency to react in a particular way often positively or negatively toward a given matter or social object. Students have attitude towards learning, but not all have the same attitude towards it.
Some students' attitudes propel them along, helping them to achieve high academic performance and become satisfied. Others have attitudes that slow them down or stop them from learning [46] . This means that individuals are not born with attitudes but they learn them. From early childhood, individuals begin to form attitudes through experience and observation. Through social contacts, persons acquire attitude by watching and imitating. A person could also develop attitudes through operant conditioning through service quality. It is on the basis of this operant conditioning that the relationship between service quality, and satisfaction and academic performance through students' attitude towards learning could be explained [47] .
Students with positive attitude towards learning make significantly better academic achievement than their counterparts with negative attitude towards school. Good attitude towards learning could be reinforced in line with specifications in operant conditioning theory of learning (as cited by [48] . According to [49] , attitude towards learning is a psychological construct that depicts an individual's behaviours, feelings, expression of favourable or unfavourable affection and judgments for educational experiences. Attitude towards learning, like other constructs, is intrinsically related to other psychological traits such as students' satisfaction and academic performance. [48] study showed that academic performance attitude significantly alters the effect of competitive sports participation on academic performance. In other words, academic performance attitude affects the influence of competitive sports participant on academic performance. This study hypothesized that:
H 5a : Attitude towards learning has full mediation effect on the relationship between service quality, and academic performance.
H 5b : Attitude towards learning has full mediation effect on the relationship between service quality, and students' satisfaction.
Methodology and Measurement of Construct
Methodology
This study is an applied research in terms of its objectives, it is quantitative in terms of data collection and analysis, and it is explanatory research design to establish causal relationships among service quality, satisfaction, academic performance, and attitude towards studies. The statistical community of this study consists of students in the private universities in the Ashanti Region of Ghana.
Samples of 600 students were selected from six private universities with 100 from each institution. [50] has stated that, as small as of 30 samples is enough for successful statistical study if the characteristics of the respondents are homogenous in nature hence a sample of 600 is more than enough to be a representative of students from 6 private universities. Convenient and purposive sampling techniques were adopted in selecting respondents. With purposive sampling, the study chooses sampled units who, by the researcher judgment, meet the specific purpose of the survey. The students in the private universities in Ghana were selected from various area of specialization. With respect to convenience sampling the respondents are simply those who are easily available or convenient for data collection. Thus, most university students that are available for the study were intercepted on their lecture halls and hostel to participated in the study. The study used questionnaires in collecting primary data from the respondents. The questionnaires were closed ended on a 7-point Likert scale ranging from very strongly disagree [1] to very strongly agree [7] to the statements. Questions from HEdPERF dimensions, attitude towards learning, student satisfaction and academic performance variables were adapted and amended to suit the Ghanaian situation. The variables the meet the fit indices after the CFA results were presented in Table 2 and Table 3 . The study made use of IBM [20] Statistical Package for Social Science (SPSS) and Stata (version 13) in conducting the analysis. Confirmatory Factor Analysis (CFA) was done after which problematic indicators that loaded poorly were taken out. Structural Equation Model (SEM) was the main tool used to estimate the relationships. The study control for programme of study, age of respondents and the institution attended in order to conserve statistical power.
Measurement of Research Constructs
The HEdPERF dimensions which measured service quality was adapted from [4] . These variables were amended to suit the Ghanaian private university situation. The dimensions are non-academic aspects, academic aspects, reputation, access and programme issues. The students' satisfaction and academic performance scales were also adapted from [3] and Shapiro [51] respectively. As regards attitude towards studies, the scale was adapted from [52] . In all, 36 questions were developed for HEdPERF but after the CFA purification, 19 variables were selected based on the fit indices. Attitude towards studies was also adapted from the works of [52] . 12 questions were developed from these authors but after Open Journal of Social Sciences the CFA purification, 5 variables were selected based on the fit indices. Variables measuring academic performance were adapted from [51] . 10 questions were developed from these authors but after the CFA purification, 4 variables were selected based on the fit indices. The students' satisfaction scale was adapted from [3] academic satisfaction scale. 12 questions were developed from the works of the author but after the CFA purification, 4 variables were selected based on the fit indices.
Validity and Reliability Assessment
To evaluate the reliability and validity of the HEdPERF dimensions, students' satisfaction, academic performance and attitude towards learning constructs, CFA was run and refined using Stata 13 to show a good fit. The final CFA results
show a good fit to the data. After purification, numerous items were removed from the models because they loaded poorly on the factor. The criterion used was 0.4 as advised by [53] . Factor loadings for each construct are significant at 5% for the variables that supports convergent validity of the measures [53] . Reliability was assessed using three indicators of Convergent and Discriminant Validity, Composite Reliability, Average Variance Extracted (AVE), and Highest Shared Variance (HSV). All the AVE was greater as compared to the shared variances between constructs, meaning that satisfactory discriminant validity was achieved [54] . In all the constructs, reliability assessment generated indices that were greater than the recommended 0.70 cutoff [55] . By using [54] procedure, discriminant validity of each construct was assessed by examining whether the AVE for each construct was higher than the shared variances (i.e., squared correlations) of construct used. Discriminant validity is demonstrated for each construct for both samples, as the AVE for each construct is greater than the HSV between the constructs. Cronbach alpha was also used to assess internal consistency among the variables. Alpha values of close to and above 0.7 were achieved for each construct used. Table 2 and Table 4 show CFA results and fit indices respectively.
Correlation Matrix
To check whether the strength of correlation among the variables will affect further [56] . The correlation result shows positive and significant relationship among the variables. Correlation is significant at 0.01. It can therefore be concluded that multicollinearity is not a serious threat in this study. The correlation matrix is shown in Table 5 .
Analysis and Discussion
Demographic Information
The work involved a sample of 600 students out of which 412 responses were Table 6 shows demographic characteristics of the respondents. 
Relationship between HEdPERF Dimensions and Students' Satisfaction and Academic Performance
The study analysed the relationship between HEdPERF dimensions on one hand, and students' satisfaction and academic performance on the other. Figure   1 shows the structural equation model that indicates the relationships. Others course 181 43.9 NAA = Non-Academic Aspect; AA = Academic Aspect; REP = Reputation of University; ACC = Access; PI = Programme Issues; SAT = Students Satisfaction; PERF = Academic. Figure 1 . The relationship between HEdPERF dimensions and students' satisfaction and academic performance. Figure 1 shows that four of the HEdPERF dimensions have positive relationship with students' satisfaction. These dimensions are academic aspect, reputation, access and programme issues. However, further analysis shows that academic aspect, reputation and programme issues have positive and significant relationship with students' satisfaction. Non-academic aspect has negative relationship with students' satisfaction. Access has positive relationship with students' satisfaction but not statistically significant. These results imply that, academic aspect, reputation and programme issues are statistically significant making a unique prediction to explaining students' satisfaction when the variance in the model is controlled for. However, an improvement in access has positive impact on students' satisfaction but the effect is not statistically significant. The negative relationship between non-academic aspect and students' satisfaction also means that an improvement in non-academic issues has dire consequences on students' satisfaction, and as such not statistically significant.
As regards HEdPERF dimensions relationship with academic performance, non-academic aspect again has negative relationship with academic performance and it is not statistically significant. The academic aspect and programme issues have positive relationship with academic performance and are statistically significant. The reputation and access dimensions have positive relationships with academic performance but they are not statistically significant. These findings also mean that academic aspect and programme issues can predict improvement in students' academic performance. Table 7 shows the statistical information on HEdPERF dimensions' relationship with students' satisfaction and academic performance. 
Relationship between HEdPERF, Student Satisfaction, Attitude towards Learning and Academic Performance
The findings of the study show a positive and statistically significant relationship among HEdPERF, students' satisfaction, attitude towards learning and academic performance constructs. This implies that, HEdPERF as a measure of service quality at higher education favourably affects students' satisfaction and academic performance. This has supported H 1 and H 2 . Attitude towards learning also has positive relationship between academic performance and students' satisfaction.
These findings also support H 3 and H 4 respectively. Figure 2 shows the structural relationships among HEdPERF, students' satisfaction, attitude towards learning and academic performance.
These findings from Ghana's higher education context show that service quality positively and significantly affect students' satisfaction. This means that when service quality improves students' satisfaction goes up. This finding supports the work of [26] among students in Private Colleges in Faisalabad. The findings on the positive and significant relationship between service quality and academic performance support the study of [32] among students in Mississippi State University.
In addition, students' attitude towards learning can predict students' satisfaction and academic performance when the variance in the model is controlled for.
The finding supports the work of [41] which looked at the effectiveness of inculcating proper study habits in students, with the aim of achieving higher HEdPERF = Higher Education PERFormance; SAT = Students Satisfaction; PERF = Academic Performance; ATL = Attitude Towards Learning. Figure 2 . Structural relationships among HEdPERF, students' satisfaction, attitude towards learning and academic performance. Open Journal of Social Sciences academic performance, revealed a high correlation between students' academic performance and study habits. The finding again corresponds with the findings of [57] that also found positive and significant relationship between study habits and academic performance. In the study of [43] , it was revealed that a significant relationship between students' attitude and academic performance exists. The implication for Ghanaian students is that, if positive attitude is developed towards learning, the resultant effect is improved academic performance. Table 8 shows the statistical information on the relationship among HEdPERF, attitude towards learning, students' satisfaction and academic performance.
Mediating Role of Attitude towards Learning between HEdPERF, and Students' Satisfaction Academic Performance
Mediation seeks to identify and explicate the mechanism that underlies an observed relationship between an independent variable (HEdPERF) and a dependent variable (Students' Satisfaction and Academic Performance) via the inclusion of a third explanatory variable, known as the mediator (Attitude Towards Learning). Rather than hypothesizing a direct causal relationship between the service quality on one hand, and students' satisfaction and academic performance on the other, a mediation model hypothesizes that the service quality causes the mediator variable (attitude toward learning), which in turn causes the dependent variables (students' satisfaction and academic performance). Having certified the measurement instrument's suitability for statistical analysis, the structural equation modeling was used to explore the relationship between the variables. Specifically, to ascertain whether attitude towards learning performed any mediating role in the relationship between students' satisfaction and academic performance. [58] believed that, there are many ways that can be used to test hypotheses with respect to establishing mediation. One of the commonly used method that was adopted has to do with causal steps strategy, propounded by [59] . Thus, the investigator estimates the paths of the model, using Ordinary Least Square [OLS] regression or SEM, that ascertain the degree to which many criteria are met. [59] proposed some important but not sufficient conditions which must be met in order to claim mediation is happening. For mediation [60] .
The study expects attitude towards learning to mediate between HEdPERF on one hand and students' satisfaction and academic performance on the other. Examining the standard estimates of the mediation model, it is observed that the direct paths from HEdPERF to students' satisfaction is positive and statistically significant (β = 0.7486839; Z = 14.00; P = 0.000). The indirect path of HEdPERF through attitude towards learning to students' satisfaction is also positive and statistically significant (β = 0.1150935; Z = 4.22; P = 0.000). The total effect for HEdPERF is also positive and statistically significant (β = 0.8637774; Z = 17.85; P = 0.000). As regards the standard estimates of the mediation model between HEdPERF and academic performance, it is observed that the direct paths from HEdPERF to academic performance is positive and statistically significant (β = 3,059,591; Z = 5.34; P = 0.000). The indirect path of HEdPERF through attitude towards learning to academic performance is also positive and statistically significant (β = 0.3247469; Z = 7.54; P = 0.000). The total effect for HEdPERF on academic performance is also positive and statistically significant (β = 630,706; Z = 13.97; P = 0.000). Base on the assumption by [59] attitude towards learning partially mediate the relationships between HEdPERF on one hand, and students' satisfaction and academic performance on the other. This finding rejects H 5 .
The implication is that, HEdPERF as a measure of service quality on its own will impact positively and significantly on students' satisfaction and academic performance. There is also another way that students' satisfaction and academic performance can be enhanced; thus through students' attitude towards learning. Table 9 shows direct, indirect and total effect of HEdPERF on students' satisfaction and academic performance via attitude towards learning.
Summary of Hypothesized Construct
HEdPERF which is a measure of service quality positively and significantly However, if positive attitude towards learning are intensified, students' satisfaction and academic performance can also be realized. Table 10 presents summary of the hypothesized constructs.
Conclusion
This study has the objective to investigate the impact of HEdPERF on students' satisfaction and academic performance, and the mediating role of students' attitude towards learning. To achieve this objective, the research appraised all the measurement scales of the said constructs to determine their measurement value in the study context for theory and managerial practices. The study found that out of the HEdPERF 36 variables as developed by [4] 19 variables adequately measure service quality at Ghanaian private higher education sector. The study revealed that, the number of items under each of the 5 dimensions of HEdPERF was reduced. The non-academic aspect dimension items were reduced from 8 to 5. The rest of the reductions were in the areas of academic aspect, which reduced from 8 to 4, reputation from 7 to 3, access from 7 to 3, and programme issues from 6 to 4. Three dimensions (academic aspects, reputation and programme issues) have positive and significant relationships with students' satisfaction and academic performance. Access has positive but no significant relationship with students' satisfaction and academic performance. On the contrary, non-academic aspect dimension has negative and no significant relationships with students' satisfaction and academic performance. The study again revealed that, HEdPERF has positive and statistical significant relationships with students' satisfaction, attitude towards learning and academic performance. Attitude towards learning also has positive and statistical significant relationships with students' satisfaction Attitude towards learning has full mediation effect on the relationship between service quality, and students' satisfaction Rejected Open Journal of Social Sciences and academic performance. As regards the mediation effect, attitude towards learning partially mediates between HEdPERF on one hand and students' satisfaction and academic performance on the other. This means that students' satisfaction and academic performance can be achieved through HEdPERF and/or through attitude towards learning.
Managerial and Policy Implications
The major conclusion from the study is that, for predictive purposes managers of higher education sector should focus on academic aspect, reputation, and programme issues to achieve students' satisfaction and academic performance.
As this study has indicated negative relationship between non-academic aspect on one hand and students' satisfaction and academic performance on the other, managers of higher education institutions should formulate and implement non-academic policies that aim to improve students' satisfaction and academic performance. The direct effect of HEdPERF on student's satisfaction is greater than the indirect effect. This implies that managers of higher education can achieve better students' satisfaction through service quality than to use service quality to enhance attitude towards learning before improving students' satisfaction. On the other hand, the indirect effect of HEdPERF on academic performance is greater (β = 0.3247469; 0.000) than the direct effect (β = 0.3059591; 0.000). This means that academic performance can be improved when service quality enhances attitude towards learning.
Direction to Future Studies with Limitations
This research has provided additional insight into HEdPERF, students' satisfaction, attitude towards learning, and academic performance. The negative relationship between non-academic aspect dimension and students' satisfaction and academic performance should be further investigated. The partial mediation role of attitude towards learning on the relationship between HEdPERF on one hand and students' satisfaction and academic performance on the other needs further research in different higher education context. Notwithstanding the new insight into HEdPERF, students' satisfaction, attitude towards learning and academic performance, caution is needed in generalizing the findings although considerable evidence of relative efficacy has been found in the modified constructs. The present study is limited to Ghanaian Private Universities based in Kumasi and the assertion needs to be validated by further studies in different University settings.
